3. How do these experiences affect adults' hypertext reading in L1 and L2?
1. Literature Review
Reading
According to Gough (1972) , reading is a unidirectional process from letters to sounds to meaning. Like Gough, LaBerge and Samuels (1974) also depict reading as a linear process though they emphasize more the aspect of automaticity in reading functioned through memories. Goodman (1967) views reading as a psycholinguistic guessing game, allowing readers to rely more in their existing syntactic and semantic knowledge of graphic and sounds. Rumelhart (1977) delineates reading as involving flexible processing and multiple information sources, depending upon contextual circumstances. Reading, or making sense of the written symbols, demands that readers be strategic and utilize their linguistic knowledge and their knowledge of the topic being discussed (Kong, 2006) . when they read hypertext. Most students tried to read hypertext the way they did on paper, but resulted in uncomfortable physical responses, the absence of notes and marks, and the scroll bar impeded their reading comprehensions on the computer screens.
Hypertext
Hypertext is referred to as "non-sequential writing". (Nelson, 1981 , as cited by Son, 1998) .Slatin stated that "A hypertext (or hyper document) is an assemblage of texts, images, and sounds-nodes-connected by electronic links, so as to form a system whose existence is contingent upon the computer" (Slatin, 1991, p.56 as cited by Son, 1998) . Chun Research assessing the cognitive processes involved in hypertext comprehension has grown jointly with the development of these systems in educational fields (Salmeron, et. al, 2005 ).
Hypertext Reading
Reading hypertext on the computer is different from reading printed text on paper. Purves (1998) stated that, printed text is read in two-dimensional spaces. In this way, the two-dimensional nature of printed text may limit conceptual space, as readers are led through the text in a linear fashion. It means that readers begin reading at the top of the page, and they may be conditioned to think hierarchically out of their reading habit (Tseng, 2008) . As mentioned by Patterson (1999) , it is important to bring up the notation that reading hypertext is a different experience for students (Tseng, 2008) . Compared to reading printed text, reading hypertext is more complex. Proficient hypertext readers need critical reading skills (Harashima, n.d., p.11). Cummins (2001) developed a framework for empowering minority students. One of the components in this framework was cultural/linguistic incorporation, including taking into account, an individual's previous culturally conditioned learning styles. Moreover, he believed that this component was "additive" rather than "subtractive" (p.25) through enhancing the possibility of minority students succeeding in school. He based this on "the considerable evidence of interdependence of literacy-related academic skills across, such that the better developed children's L1 conceptual foundation is more likely that they are to develop similarly high levels of conceptual abilities in the L2. The moderate to strong correlation between academic skills in L1 and L2 suggests that L1 and L2 abilities are manifestations of a common underlying proficiency" (Cummins, 1994, p.38).
L2 Reading

Adult Readers
The term "adult" includes all the students in post secondary education, age eighteen and older (traditional, nontraditional, post-traditional, reentr y adults, stopouts/returning students). The term "adult learners" refers to a heterogeneous group of learners, who are widely diverse in learning styles, motivation for learning, life transitions, life roles, learning goals, developmental tasks, prior experience, and patterns of participation in academic experience (Angus and Greenbaum, 2003 p.124).
Method
Participants
The participants of this study were twelve (12), fourth year pre-service teachers, whose ages ranged from 19-20 years old. They are composed of six (6) males and six (6) females coming from different disciplines namely English, Religious from the perspective of the individual, 'bracketing' takenfor-granted assumptions and usual ways of perceiving (Lester, 1999) . Moreover, phenomenological approach is based on knowledge and subjectivity. The goal of the study is to contextualize and determine experiences that are both similar and dissimilar. For this study, regardless of whether a data is similar among participants or not, all will be analyzed and treated. This qualitative study aims to gather an in-depth understanding of the reading behavior and reading experiences of the participants regarding their L1 and L2 when reading hypertext. Qualitative research is inquiry aimed at describing and clarifying human experience as it appears in people's lives (Polkinghorne, 2005 
Instruments
Interviewing is defined as a conversation with a purpose; the purpose is to gather information about a particular subject (Berg, 2001) and are sometimes referred to as "the family of qualitative interviews" (Rubio& Rubin, 1995) . This study made use of Interviewing as a tool in gathering data for the sole reason that this qualitative research is focused on the experiences of readers therefore, the data must naturally come from the participants themselves. Becker and Geer (1957) stated that, "the sequencing, phrasing level of language, adherence to subject matter, and general style of our questions depend on the educational and social level of the participants"(pp. [28] [29] . There was a one-on-one interview conducted on each participant as well as focus group discussions. Focus group discussion is an attempt to learn about the biographies and life structures of group participants. To be more specific, focus group interviews are either guided or unguided discussions (Edmunds, 1999 as cited by Berg, 2001 ). The focus group discussions were conducted to further understand the experiences.
Interviews
According to Berg (2001), a semi-structured interview entails predetermined questions that will elicit follow-up questions.
In the study, the predetermined questions are as follows: 
Semi-Structured Interviews
In interviewing, three categories were given emphasis 
Hypertext Materials
The hypertext materials used were not purely academic to avoid any bias among the participants. The two (2) websites in the English language were all about entertainment, while the other two (2) which were in the Filipino language were all about news. Therefore, materials gathered are geared towards daily activities and information that are relevant to all participants such as news, health, sports, etc.
Data Gathering
One-on-one interviews were conducted with the twelve (12) participants and focus group discussions followed thereafter and these were accomplished within three (3) weeks. The estimated reading time for each participant was at least fifteen (15) In searching for experiences and its relevance in determining the effects of hypertext reading strategies, the researchers analyzed the data using the following techniques:
Coding, Categorizing, and Conceptualizing
Diamond ( More than documentation, coding, categorizing and conceptualizing are the other techniques that will be used.
Identifying and refining important concepts is a key part of the iterative process of qualitative research. Sometimes, conceptualizing begins with a simple observation is interpreted directly, "pulled apart," and then put back together more meaningfully (Schutt, 2009).
Sampling
Daniel (2012, p. 126) defined simple random sampling as, a probability sampling procedure that gives every element in the target population, and each possible sample of a given size, an equal chance of being selected. Under this sampling is the lottery method, which was specifically used to determine the participants of this study. According to Daniel (2012, p. 127), in this method, the numbers representing each element in the target population are placed on chips (i.e., cards, paper, or some other objects).
The chips are then placed in a container and thoroughly mixed. Next, the chips are blindly selected from the container until the desired sample size has been obtained.
All of the names of the majors in secondary education
were written in a piece of paper, and then placed in a container. The researchers randomly picked five papers.
The participants of this study came from those five majors who were randomly picked.
Data Analysis
Data from the one-on-one interviews and focus group discussions were transcribed and then placed in a grid.
The language data are not simply single words, but interrelated words combined into sentences and sentences combined into discourses. The data varied according to each participants, which make it difficult to transform into number for analysis (Polkinghorne, 2005, p138) . From the grid which consists of the participants answers, the researchers sorted and categorized the participants' answers and were able to extract striking statements and were able to evaluate the similarities and differences from the answers of each participant.
Through coding, categorizing and conceptualizing the data, similarities and differences in experiences are easily and accurately found. Along with the similarities and differences from the answers found in the grid, emerged several themes. These themes can then be found in the next part of this paper.
According to Boeree (n.d.), cool analysis is technical and it is like structural analysis or the repertory grid, while the warm analysis is an analysis wherein empathy is integral. In this study, both analyses were used to analyse the gathered data. The gathered data were placed in a grid, and then the essential data of the participants were used for further studies.
Ethical Considerations
The qualitative approach to the experiences of readers entailed several considerations to ensure the credibility of the study. All participants must willingly participate in the study and are ensured that no harm will happen to them (Drew, Hardman &Hosp, 2008).Their identities were not revealed and pseudonyms were used instead. In line with this, participants were asked to sign a written agreement of participation. Data from participants were treated with utmost confidentiality and were accessible only to the researcher, individual participants and the thesis adviser.
Scope and Limitation
This study involved twelve (12) 
Findings
Hypertext
Readers naturally find hypertext reading interesting when the materials they read appeal to their interest and their language preference. While most participants found the activity interesting, there were other reactions in reading that were experienced by some of the participants. Two out of twelve participants felt pressured and nervous about the reading activity, yet they still found the activity interesting.
The following statements were extracted from the participants' individual interview regarding the activity: In reading hypertexts, participants utilized the same reading strategies. Although, they were unable to specifically name the strategy they used, all the participants described it in the same way. They start from scanning titles they find interesting, after which they read from top-to-bottom then left-to-right. Some participants, 
L1 Hypertext Reading
There are two things about L1 hypertext reading, which were expressed by the participants' responses. First, they seem to not engage in any form of reading involving L1.
They either find it boring, unorganized, or unreliable. Some participants expressed that even if they find L1 website interesting, there will still be a factor that would hinder them from completely immersing themselves in L1 hypertext reading. To further support this finding, the statement that follows were extracted from a participant who thinks that there will always be challenges when it comes to L1 hypertext reading.
Reading a site in the native language… I see disadvantages for other people. Like for them, they don't know some words, those that are very difficult (words which are not frequently used). They cannot understand these words so they prefer English. The reason why they are discouraged to read in Filipino is, because they think that they would understand the English texts better because they can easily look unfamiliar words in the dictionary unlike in Filipino so it's really hard. (Toni, FGD 3)
Participants view L1 as somewhat inferior to L2. Even if L1 is their mother tongue, they still preferred to read L2 over L1. When given hypertext materials to read, they expressed disinterest towards the L1 hypertext because although it is informative, it just simply doesn't interest the readers because the website is confusing to read in terms of the content, the font, and the appearance in general. Mostly, their lack of experience in reading L1 is caused by insufficient knowledge of L1 due to years of reinforcement.
They state that because they were raised to be proficient in L2, they were not able to explore L1. Moreover, a participant suggested that this lack of interest towards L1 may be due to colonial mentality. Most of the difficulties they encountered are not only on the lack of L1 materials, but more than that the participants find it problematic to understand words that are not familiar to them. As a pre-service teacher, they were asked whether or not they will recommend L1 or L2 hypertext materials to their students. Participants whose discipline uses L1 as a medium of instruction would recommend L1 to their students although some would still recommend L2 simply because there are more materials available in L2.
However, some participants would still recommend both, depending on the kind of information each can provide to the students. The bottom line is, as long as it is helpful to the students, regardless of whether it is in L1 or L2, they would recommend it. In relation to this, they were asked if there should be more L1 or L2 websites. Consequently, when asked if why L1 websites are advantageous, they said that being L1 speakers, it will be easier for them to understand since, the text is already in their mother tongue, and that since they are able to understand it easily, they are supposed to be able to use it efficiently and effectively. (Nora, FGD 1)
L2 Hypertext Reading
Consistently, the participants seem to favor L2 reading over L1 reading. When asked, which among L1 site or L2 site they think is more reliable, some of the participants answered that it doesn't matter what the language is, as long as the content is correct. This finding is further supported by the statement given below. Given two websites to read, the participants showed positive reactions toward the L2 text than the L1 because it appeals to the reader's emotions and feelings than cognition. Moreover, they find the L2 more interesting because of its simplicity and its ability to provide factual information.
"I think it's going to be more on TG self-help, inspirational, something that would motivate me. It will affect how I read. Because if it's more on academic, it's a requirement then I keep on thinking that I need to do this and that so it will really affect the way I read."
(Nora, FGD 1)
As pre-service teachers, they admitted that even if the medium of instruction for their disciplines such as social studies and religious education is L1, they all agreed that they use L2 websites as reference for their lessons. Also, they would highly recommend L2 websites to their students because it can increase their level of competency when it comes to L2. showed that readers are interested in reading when they read a material that attracted their attention. Moreover, the length of time they read, and the amount of readings they do are dependent on the hypertext presented to them.
In English websites, it's like…the quality is there in the
Another prevailing concept of motivation present in this study is curiosity. It seems that readers are drawn to build their preferences based on topics they are curious about.
Reading Exposure
According to the participants, their beliefs and experiences about hypertext reading in L1 and L2 are based on their exposure to hypertext. Their experiences were scrutinized and were related to specific factors such as availability and reliability. According to the participants, these two factors affected their preference for L1 or L2.
It is problematic that findings yielded somewhat alarming results regarding, how readers view L1 and L2. It seems that readers nowadays prefer to read and comprehend L2 materials than that of L1. Moreover, they expressed lack of confidence when it comes to the use of their L1.
Unfortunately, there is dearth in literature explaining why readers, Filipinos to be specific, prefer to read L2 than L1.
Even after a focus-group discussion, respondents remained firm in their stance: preferring to read L2over L1 Moreover, L2 hypertexts were also recommended to their students. This inclination towards L2 is supported by Chavez hypertext. They suggested that revisions should be made in terms of presentation and content of L1 websites. The participants though are not closing their minds to the possibility that L1 may be used as reference and that someday, they may recommend L1 to their students; but before this happens, the development of hypertexts in L1
and perceptions of students against L1 must change.
Reading Development
After looking into the participants' interests and the root cause of their beliefs and preferences toward L1 and L2, the reading strategies the participant adapted were
determined. An analysis in the reading strategies with hypertext reading in L1 and L2 based on the experiences are presented in this part of the research.
According to Donald Leu's research on IRT, the intended outcome for readers is to basically develop reading strategies that would help them comprehend the web easily, as well as illicit positive experiences with hypertexts.
With the growing interest in the development of technology, the purpose of IRT is to help readers adapt to this trend. According to IRT's "new literacies", readers are supposed to be able to evaluate, analyze, and communicate information gathered from online reading.
In this study, the participants are able to develop a strategy or pattern that is similar to how they read printed text. Some of the participants opted to use these patterns in order to adapt the feeling that is similar to reading a book. They said that they prefer reading it from top-to-bottom and left-toright so that they are able to easily understand the text and utilize reading strategies that they are familiar with which it seems to be working effectively for them. This research suggests, based on the data gathered, that readers' strategies is still highly dependent on the interest and motivation of the reader with regard to topic or language.
Conclusion
In the study of the experiences of adult readers in reading hypertexts, it was found that their interest in the overall reading process is dependent heavily on the topics given and the language used. Moreover, the strategies they employ are highly dependent on these two factors as well.
Through a rigorous three weeks of interviews and focusgroup discussions, the data presented provided proof and contradictions to different existing theories about hypertext reading. In retrospect, readers are generally inclined to exposing themselves in L2 hypertext mainly because L2 materials are easily accessible and are readily available.
Furthermore, these accounts are proof that there are factors that affect the way readers perceive and engage themselves in the reading process.
The goal of this research is to determine the similarities and differences in the experiences of readers with L1 and L2
hypertexts. This study generally has impact on Filipino readers; their increasing interest in L2 over L1 hypertext is a problem that should be addressed because, although learning a new language is important to keep up with a globalized and technological society, the L1 should never be neglected and its intellectualization should always be foremost. As mentioned by most respondents, it is important in the preservation of both culture, patriotism, and language.
Moreover, this affects different aspects of the education RESEARCH PAPERS system available in the Philippines. With the implementation of the K-12 curriculum, it requires readers to be more inclined into reading L2, however, in principle, as research shows, readers should be more skilled in L1 before they can master L2.
This study is not meant to contradict any existing theory, rather support or provide options for further research.
Consequently, it is recommended that future researches should consider the following:
· Choice of participants should include other disciplines.
· Demographics of participants should be more varied focusing on a wider range of adults.
· Other websites in L2 and L1 be included.
In line with these recommendations, future studies should delve further into the reasons why there is a huge discrepancy between the perceptions of readers regarding L1 and L2. The need to identify factors that have affected the choices for the language in hypertext reading must be investigated. Lastly, studies should focus more on the solution of the different difficulties which emerged from the different responses and findings of the research.
